
 

 

Subject/Grade: Visual Art/One    Lesson Title: Social Justice Artist Tatyana Fazlalizadeh                               

Stage 1: Identify Desired Results 

Outcome(s)/Indicator(s): 

Arts Ed: 

CP1.7 Investigate a variety of formal and informal patterns in art works and the environment, and apply observations to 

own work. 

(a) Observe and describe patterns in the natural and built environments and in selected art works, and explore the 

use of patterns in own work. 

(b) Represent details of the physical appearance of plants, animals, people, and objects, noting how patterns can be 

created by repetition of colours, lines, and shapes. 

CP1.8 Create art works that express own ideas and explore different forms (e.g., painting, drawing, printmaking) and 

media (paint, found objects). 

       (f)  Describe own sources of ideas for art works, and discuss ideas in the art works of others such as picture book  

             illustrations. 

       (g) Develop co-ordination and skills in using simple visual art tools and various materials/media. 

 

Social Studies: 

 

IN1.2 Discuss cultural diversity in the family and classroom, including exploration of similarities and differences. 

(a) Describe positive attributes of the individual students' families. 

(b) Recognize that families are varied and diverse. 

(c) Identify ways in which families are similar and ways in which families are different. 

 
Key Understandings:  
 
Students will be able to: 

• Recognize and understand similarities and 

differences between people 

• Understand that differences are a good thing 

• Recognize that discrimination is harmful 

• Understand that differences are a part of 

everyday life 

Essential Questions: 
 
What makes people different? What makes them the same? 

Why is discrimination harmful? Who does it harm? 

Stage 2: Determine Evidence for Assessing Learning 

 
Did the student(s) actively participate throughout the lesson and in discussions? 

Did the student(s) demonstrate proper handling and use of materials? 

In discussions, does the student(s) demonstrate an understanding of human diversity, and a respect for differences?  

Did the student(s) demonstrate independence in making decisions throughout the project? 

Does their self-portrait contain all the necessary features (eyes, nose, ears, eyebrows, etc.) and accurately represent 

themselves (i.e. Did they use a similar skin tone, rather than using a lighter one [often happens – taught that 

lighter is more attractive through media]? If they are of a different ability, did they feel they could include this 

in their image?)?  

At a later date: In their reflections/journals, do students continue to demonstrate an understanding of human diversity? 

 

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/CurriculumOutcomeContent?id=8&oc=109910
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/CurriculumOutcomeContent?id=8&oc=109915
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/CurriculumOutcomeContent?id=164&oc=83378


 

Stage 3: Build Learning Plan 

Set (Warm-up, Focusing the Learning):        Time: 30 min  
 

(Can spread this part over two days – one story per day) 

 

Read “Separate is Never Equal” by Duncan Tonatiuh. 

• Have students discuss how they would feel if they were told they 

were not allowed to go somewhere or do something because of 

their race 

• “Is this fair? Why or why not?”  

• Could begin to discuss Residential Schools in Canada and the 

segregation that occurred 

 

Read “All are Welcome” by Alexandra Penfold and Suzanne Kaufman 

• Discuss similarities and differences between this school and the 

one Sylvia Mendez (from the previous book) attended 

• “Which one is better or more fair? Why?” 

• “Which one does our classroom look most like?” 

• “Can we do anything else to make everyone feel more welcome?” 

 
 
Development:                                              Time: 5-10 min 

 
Show students images of Fazalalizadeh’s work. Discuss:  

• Who is made visible or invisible? 

• Are all your family and friends visible? 

• Are these real people? 

• Do you see people like this in your neighbourhood? 

• Are there other people you see that she has not drawn? Who? 

• Is everyone in our class visible? 

• What makes people different? What makes them the same? 

 
Activity:                              Time: 45 min (To allow time for all  

abilities/skill levels. Adjust as necessary) 

 
1. Give each student a black sheet of paper. 

2. Have them outline (in pencil) a self-portrait. Show them how to 

draw a face shape (Explain how everyone’s face shape is 

different – some are rounder, others oval, others are squarer), 

neck, eyes (how each eye has a white part [the sclera], a coloured 

part [the iris], and a black part [the pupil] – name each part), 

eyebrows, nose, mouth, ears, hair, and shoulders. Make sure 

students fill most of the page with their face, making a shoulders-

up image. 
3. Have students colour their self-portrait using chalk – demonstrate 

different techniques such as smudging/blending, cross-hatching, 

stippling, and sidestrokes. 

4. Spray students’ portraits with fixative (such as hairspray). 

5. Optional: Glue portraits onto coloured construction paper. 

6. Hang portraits on bulletin board in the classroom (or around the 

room), creating a mural with the words “Our differences make us 

beautiful,” “We Are Different, We Are the Same,” or something 

similar, above or beneath the portraits. 

Materials/Equipment: 
• “Separate is Never Equal: Sylvia 

Mendez and her Family’s Fight 

for Desegregation,” written and 

illustrated by Duncan Tonatiuh 

• “All Are Welcome” by Alexandra 

Penfold and Suzanne Kaufman 

• Mirror for each table (so children 

can look at themselves to 

determine how to draw/colour 

their features) 

• Heavy-weight black paper  

• Chalk pastels with a wide range of 

brown tones 

• Pencils and erasers 

• Fixative  

• Coloured construction paper for 

backing (optional) 

• Laptop and Projector to display 

some of Tatyana Fazlalizadeh’s 

work 

 
Safety Considerations: 
 
Using chalk may create dust, and the 

fixative is aerosol spray – may have to be 

careful of students who have asthma or 

other health concerns. 

 
Possible Adaptations/ 
Differentiation: 
 

If a student(s) is unable to or are 

uncomfortable creating a self-portrait (for 

whatever reason, including cultural 

practices banning creation of such 

images), they may create an anonymous 

individual, a friend, or a drawing of 

something that is important to them. 

 

If a child has asthma or other condition 

that does not allow them to use chalk 

pastels, they may use oil pastels or acrylic 

paint instead. 



 

7. Ask students if everyone in our class is visible? In our families? 

In our community? Etc. If anyone is missing, could have the 

students make a portrait of them and add it to the mural. 

8. How do our self-portraits compare to Fazlalizadeh’s images? 
 

Stage 4: Reflection 

 

The art activity I taught was creating self-portraits using chalk pastels. They were encouraged to first 

outline their features in pencil, then use the pastels to add color and details. It provided an introduction to 

using chalk-pastels and to creating self-portraits (attached is a more detailed lesson plan). I would teach this 

to a Grade One class, however this could be done at all ages, at varying degrees of ability and detail.  

I wanted to teach this art activity to a Grade One class for several reasons. First, it opened the 

discussion to multiculturalism and acceptance (part of the social studies curriculum), and tied well into 

Tatyana Fazlalizadeh’s work, which is primarily portrait based. Having students examine their own self-

portrait, then compare it with their peers opens the discussion about similarities and differences between 

people. Secondly, it provided an easy way to make sure all my students were visible in the classroom, 

something that is necessary to create a welcoming and positive learning environment. Finding materials that 

represent everyone is difficult, and this makes sure every student is visible and depicted in a way that they 

feel comfortable with. Thirdly, I wanted the students to use chalk pastels because of the bright colours, the 

wide array of techniques that are made possible (such as blending, cross-hatching, stippling, etc., all of which 

are easier to learn about in this medium as it is easier to fix mistakes and easier to control), and because it is a 

medium that would be somewhat familiar to them. They will likely have used sidewalk chalk before, so they 

would be somewhat familiar with how chalk pastels work. This provides an opportunity to build on these 

prior experiences and show them how to use a familiar medium in new ways as they improve their artistic 

abilities. This activity also provides an introduction to representing objects they see in real life, and in paying 

attention to details (such as eye shape, matching tones, etc.), which is part of the Grade One Arts Ed 

curriculum. 

As I was teaching this activity, I enjoyed seeing my group members experiment with different 

techniques, and seeing how they each took the activity and made it their own, either through how they chose 

to depict themselves, or in how the discussions led to ideas about how it could be implemented in different 

grades and how it could be improved. This enabled me to see how my future students might react, and how I 

could adapt the activity to a variety of different ages and abilities, and how I could tie it into numerous social-

justice discussions. This made me excited to implement it in my own classroom once I am teaching, either as 

it is, or with some of the modifications we discussed. Using different coloured paper would affect how certain 

colours appear, which may make it more inclusive (students with very dark skin tones, or very pale ones, may 

have trouble making the colour strong enough to appear on the black paper). Using oil pastels instead of 

chalk would provide an opportunity to introduce a new medium, and would provide richer colours, but would 

lose some of the ease in using it. Furthermore, if I had the same group of students for several years (such as if 

I was teaching in a Waldorf program), I would do this at the beginning of each year (which would also allow 

us to revisit the idea of human diversity and inclusion throughout their schooling experience). Then, in my 

last year of teaching them, I could compile the photos and students could see their progress each year, as well 

as see how they have grown and changed. 

 


